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UBC embraces equity and diversity as integral to 
our academic mission. We encourage and support 
participation of the widest range of perspectives in our 
exploration and exchange of knowledge and ideas. An 
essential component of academic excellence is a truly 

An environment that fosters equity inspires innovation 
in teaching, research, scholarship, and service. It 
enhances wide-reaching opportunities for mentoring. 
Its diverse communities and varied experience and 
expertise will make it a welcoming destination for the 
best and brightest faculty, staff, and students.

open and diverse community that actively fosters the 
inclusion of voices that have been underrepresented or 
excluded. Thus, UBC is committed to fostering a living, 
learning, and working environment to which all can 
contribute and within which all can thrive.

Equity and diversity are not abstract goals;  
they are essential qualities of an outstanding institution. 
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UBC’s Vision, Values and Commitments 
The values
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Action Plan
Achieving equity and diversity at UBC requires more than vision; it requires an 
adjustment in our practices at many levels. Such organizational change will not 
happen without a genuine commitment to take action to achieve the vision. 

The following Action Plan is intended to give effect 
to UBC’s commitment to achieving an equitable and 
diverse university. It does so by proposing actions that 
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program highlight

Across North America, participation of women in 
Computer Science (CS) degree programs at PhD-
granting institutions has dropped consistently, from 
over 18% in 1993 to just 11% in 2009. Helping to reverse 
this trend, UBC’s Bachelor of Computer Science second 
degree program (http://www.cs.ubc.ca/prospective/
ugrad/how_to_apply_second_degree.shtml)

Educational Outreach in the Downtown Eastside

Humanities 101, the cornerstone in UBC’s 

http://www.cs.ubc.ca/prospective/ugrad/how_to_apply_second_degree.shtml
http://www.cs.ubc.ca/prospective/ugrad/how_to_apply_second_degree.shtml
http://www.calendar.ubc.ca/vancouver/index.cfm?tree=4,229,615,0
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b) Classroom Climate

Curriculum and Classroom Climate Action Plan

As a university community, we consider the free 
and lawful expression of ideas and viewpoints to 
be essential to our mission. As scholars, we believe 
that discussion across boundaries and across pre-
conceptions is a necessary condition for the resolution 
of even the most intractable conflicts. As instructors, 
we have the responsibility to ensure that these 
discussions take place within our classrooms.  Indeed, 
the university classroom is where these vital lessons 
must be taught if we are to equip our students to 
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Classroom Climate  (Action Items)

A strategic commitment to equity and diversity means 
that we must act in ways that proclaim and define the 
parameters of respectful debate, and that we must foster 

vigorous debate within those parameters. Our classroom 
and co-curricular climates must welcome the testing 
of new ideas, diverse and marginalized viewpoints, and 

emerging opinions as well as majority viewpoints. To this 
end we will take the following actions:

Develop a classroom climate policy statement for UBC 
and tools to measure its effectiveness.

Achievement of statement; campus-wide awareness 
measures; instruments for assessing progress on 
classroom climate

Provosts,  AVP Equity, 
Ombudsperson

Hold an annual open forum about the meaning of 
respectful classrooms – model respectful debate in  
this setting.

Achievement of the event; attendance at this event VP Students

Work with the GSS on a graduate studies climate policy, 
taking account the mixed classroom/research setting of 
graduate studies.

Establishment of this policy; breadth of engagement of 
grad student community

Dean, Faculty of Graduate Studies 
(UBCV), Dean, College of Graduate 
Studies (UBCO), Ombudsperson

Support students to develop ways of expressing their 
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program highlight

In 2007, two undergraduate students 
in the First Nations Studies Program 
– Karrmen Crey and Amy Perreault 
– embarked on a research project to 
examine the ways in which classroom 
discussions of Aboriginal issues were 
being addressed at UBC. 

The intent of the project was to bring awareness to 
the impact of these discussions, which often stirred 
up feelings of alienation and anger for the Aboriginal 
students in the classrooms. 

The first phase of the project resulted in a series of nine 
videotaped interviews of students – who shared their 
stories of classroom conversations. Karrmen and Amy 
created companion resource materials to be used in 
conjunction with the video interviews, organized into 
modules around specific themes. The second phase 
of this project, begun in 2008, includes interviews of 
instructors and administrators, capturing their insights 
and challenges in facilitating discussions of Aboriginal 
issues. The video recordings and supporting resources 
for What I Learned in Class Today can be found at 
http://fnsp.arts.ubc.ca/projects/classroom7  

“What I Learned in Class Today” – Exploring Classroom Discussions of Aboriginal Content

7 This and several other initiative descriptions are quoted directly from a report for the Equity Office prepared by Lori J. Charvat. To read the full report, Exemplary Practices in Equity and Diversity Programming: University of British 
Columbia – Vancouver (2009), go to http://equity.ubc.ca/files/2010/06/exemplary_practices_in_-equity_-and_diversity_programming_UBCV.pdf. 
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Aboriginal 1.0%

Aboriginal 2.6%

Arab 0.5%

Arab 0.8%

Black 1.2%

Black 1.8%

Chinese 38.4%

Chinese 8.9%

Filipino 2.6%

http://www.pair.ubc.ca/surveys/nubc/index.htm
http://www.pair.ubc.ca/surveys/nubc/index.htm
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program highlight

•   Women make up 56% of the 
workforce on both campuses. They 
comprise 37% of the faculty on 
the Vancouver campus and 42% 
on the Okanagan campus. 27% of 
academic administrators, such as 
Deans and Heads, are women.  

•   Approximately 15% of faculty on 

http://equity.ubc.ca/files/2010/06/ubc_employment_equity_plan_march_2010.pdf
http://equity.ubc.ca/data
http://diversity.ubc.ca
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Educate UBC’s workforce on ways to recognize and 
address challenges and opportunities that arise in the 
context of their work that relate to the diversity of the 
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program highlight

Aboriginal Access Studies

AAS successful. AAS looks to provide an educational 
experience of the “whole person”; physical, emotional, 
social and intellectual wellbeing are all foundational.  
This holistic approach is a key concept of medicine 
wheel teachings where there is an interrelationship 
and layering of ideas within a circular model. The 

medicine wheel 
model can be seen in 
variations throughout 
different North 
American tribal 
groups. Because 
these teachings 
are familiar to an 
Aboriginal worldview, 
AAS students are 
able to identify with 
the program and its 
holistic elements.     

The AAS initiative 
is succeeding 
in removing or 

reducing the barriers to post-secondary education for 
some Aboriginal students. Of the 64 students who 
have registered in AAS, 67% are in post-secondary 
education. Of the 67% in post-secondary education, 
48% are enrolled at UBC Okanagan either in a degree 
program (28%) or as a continuing AAS student 
(20%). Degree programs to which AAS students have 
successfully been admitted include: Arts, Science, 
Management, Education and Social Work.     

One of the most significant barriers to participation of 
Aboriginal students in post-secondary education is the 
need to qualify with academic course grades.  Of the 
47% of Aboriginal students who complete high school, 
only 8% graduate with a university eligible GPA. In 

http://positivespace.ubc.ca/
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